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0.1 Project No. 



Date 6/28/71 



aking Pupils 



0.3 Address of Project Marseille Joint Unified finh^i pj^tdct 

504 S. St. -Del Monte Square 
n.^MaryaTrinft, Hal if. . . Q^QQI 



.05 STATE 



1 - Alaska 

2- Arizona 

3- California 

4- Colorado 

5- Connecticut 

6- Florida 

7- Guar,: 

8- Idaho 

9- Illinois 

1 0- Indiana 



1 1 -Loui siana 21 -Oldahoiua 

12- Naine 22-0regon 

1 3- Massachusetts 23-Pennsylvania 
U-Michigan 2A-l"iiode Island 

1 5- Montana 25-Texas 

16- New Hampshire 26-Utah 

17- New Jersey 27-Veraont 
13-New Mexico 28-Uashington 

19- New York 29r¥isconsin 

20- 0hio 30-Other (specify) 



1.0 PllOJECT HI3KWT, FUNDING AND SCOPS 
1.1 Year Project began under Title VII: 
see 97 _ 1969 

Project 07 - 1970 

No. 17 _ 1971 

2.0 FUNDING (ilark all that apply) 

2.1 1-Any P::I0r. funding of BILINGUAL program, if Title 

VII continues or expands that program 

0- no prior funding mentioned 

2.2 Year prior funding began 

2.3 Prior bilingual program involved: 

1 - early childhood (pre X * X) 

2- elementaiy students (grades 1-6) 

3- secondary students (grades 7-12) 

0- not specified 

2.4 Source of prior bilingual program funding: 

1 - local 4-university 

2- state 5-federal (specify), 

3- foundation 6-other (specify )._1~ 1 '.'1.1 11 

2.5 1 -CONCURRENT funding of program(s). if cooperating 

with Title VII program 
0-no concurrent funding mentioned 



0.5 .JL 



1.1 J23L 



2.1 



2.2 

2.3 JL 



2.4 .1,2.. .1 



2.5 .1. 



.3 Address of Project Maresviiie Joint Unified School Biataict 

504 S. St. -Del Monte Square 
0.4MaryaYil]Q t Calik 252Q1 

.05 STATE 0.5 ..1 

1 - Alaska 1 1 -Louisiana 21 -Oklahoma 

2- Arizona 1 2-lIaine 22-0regon 

3- Calif ornia 1 3-Massachusetts 23-Pennsylvania 

4- Colorado 1 4-Michigan 24-*3iode Island 

5- Connecticut 15-Montana 25-Texas 

6- Florida 16-New Hampshire 26-Utah 

7- Guarc 17-New Jersey 27-Verinont 

8- Idaho 18-New Mexico 23-Washington 

9- Hlinois 19-New York 29-Wisconsin 

10- Indiana 20-0hio 30-0ther (specify) 

1.0 PliOJSCT HISTOiU, FUNDING AND SCOPE 
1.1 Year Project began under' Title VII: 

see 97 - 1969 1.1 J21 

Project ,07-197° 
No. 17 - 1971 

2.0 FUNDING (iiark all that apply) 

2.1 1-Any ?2I02 funding of BILINGUAL program, if Title 2.1 

VII continues or expands that program 

0- no prior- funding mentioned 

2.2 Year prior funding began 2.2 ._JL£ V 

2.3 Prior bilingual program involved: 2.3 

1 - early childhood CP* e x + X) 

2- elesientazy students (grades 1-6) 

3- secondary students (grades 7-12) 
0~not specified 

2.4 Source of prior bilingual program funding: 2.4 _ 1 % ] 
1 -local 4-univer sity 

, 2-state 5-federal (specify) 

3-foundation 6-other (specify). 

2.5 1 -CONCURRENT funding of program(s), if cooperating 2.5 J 

with Title VII program 

0- no concurrent funding mentioned 

2.6 Concurrent program cooperating with Title VII involves: 2.6 .2*3*, 

1 - early childhood (pre K -5- K) 

2- elementary students (grades 1-6) 

3- secondary students (grades 7-12) 

4- teachers 

0- not specified 

2.7 Source of concurrent funding, if cooperating \rith Title VII 

program; * .2.7 JL4 

1- local 4-federal (specify ) 

2- state 5-other (specify) 

3- university 

Vifo. from 2nd year document ^ ^ 

2.8 Total Title VII grant (first year only) 2.8 $70,502.00 

2.9 Total fluids for concurrent px*ograi_(s) cooperating witli 2.9 $62^960.00 
Title VII other Fed. funds- §5000 V J62*960 ^ , ^ 

local -$57,960 > discrepancies) t°tal-~$l 3 3,462.00 

3.0 1-If a UNIVERSITY is working with the Title VII program, 3.0 m 

specify which: 

0-none 
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4.0 SCOPE of PROJECT 

4.1 Numbers of schools involved in Title VII program; 

1- one 4-four 0-not specified 

2- two 5-five 

3- three 6-other 7 schools 



4.1 JL 



4.2 Total number of students in r>rograii A. First year 4.2 A 

A. 1« B . 200 ' S'S^^ Ja£5£-5 

.100_.Eng. speak. 150 l OO&fag. speak. Uinard year * ^ 

4.3 Grade of students in progranj number of classes per 
grade and total number of students by grouped grade levels 
(by second year) 

Number of 
Spade Classes, 
PS-PreSchool " * (ic) 
K-Kndgtn . ^iZjffi) 
p SK 1EQ , „ TOTAL NO. students PS and K 



Grade. 

7- grade 7 

8- grade 8 

9- grade 9 



Number of 
CJLasses 

.J .(25) 

.1 (24) 

.JB. (15) 



25L 

350 

426 



B TOTAL students gr. 7-9 



1 - grade 1 3 

2- grade 2 . _ J 1 ..J 

3- grade 3 

4- grade 4 l 
6th grade ) 5-grade 5 1 
together W6-grade 6 1 

with 7th&8tttA TOTAL students gr. 1-6 

total 49 / 



10- grade 10 JWq together 

11 - grade 11 Yvith 9th grade-15 

1 2- grade 12 _ J * 
0 TOTAL" students gr. 10-12 



4.4 JLrAll classes graded 
QyAll classes ungraded 
3-Some classes ungraded 



4.4 



3 classes«K | l,2 

If ungraded, specify ages or grades grouped together: ? " , Z^'^'l 

1 vittBo ^SflfO ****** 

1 " -9,10,11,12 

2 periods/day 



5.0 PROCESS VARIABLES - STUDENTS (Sociolinguistic) 

5.1 Students Dominant and Native language interaction and 
cultural affiliation (Indicate number of students in each 
category and specify cultural affiliation" in box) 
(Circle any infoxnation which is inf erred and write INF.) 



1. Total 

Non-English 
Mother Tongue 



2. Total 
English 
ilother-Tongue 



f 



ilon-^^ish Jtopirant . Z~ : [English" ix^unt 5 • 0 



1 1 . N-E Don - KHIT v 



200 



II..E-Doa - N3IT 













150 



HE dbu 

n-emt 



No.. JL 
I 2QCL J>2& 



] E don 
* + NEMT 



S-Don 
SIT 



III 

IL/ WD- 



I Total lion-English II Total English Total E-Don 150 12$ 
Dominant:.. 200 _ DoadnantrJLJB.... 11= IL+ Ilg 



}vadc levfeT of students in prograu; nuaber of clashes per 
grade and total number of students by grouped grade levels 
(by second year) 

Number of Kuaber of 

Grade Classes^ Grade Classes 

PS-PreSchool 7-grao.e 7 

Iv-Kndgtn. , m ,3. m 7gi 8-grade 8 j. (24) 

PSK lacu. TOTAL NO. students PS and K 9-grade V 1^11111(15) 

B TOTAL students gr. 7-9 



1 -grade 1 

2- grado 2 .IT 3.1 " 

3- grade 3 

4- -gn.de 4 ' 1 
6th grade i 5-grade 5 i 
together W 6-grade 6 i 

with 7th&8tttA . JL59 .. TOTAL students gr. 1-6 
total 4-9 / 



4.4 JlrAll classes graded 
(2yAll classes ungraded 
3-Some classes ungraded 

If ungraded, specify ages or grades grouped together: 



10- grade 10 J** all together 

11 - grade 11 Vvith 9th grade-15 

12- grade 12 J 

0 .P_ . .TOTAL students gr. 10-12 



5.0 P.ttCESS VALUABLES - STUDENTS (Sociolinguistic) 

5.1 Students Dominant and Native language interaction and 
cultural affiliation (indicate number of students in each 
category and specify cultural affiliation' in box) 
(Circle any information which is inferred and write INF.) 



4.4 .z . 

3 dasses^.1,2 

2 " -3,4,5 

-3r-class- * ^£,7,8 

1 " -9,10,11,12 
2 periods/day 



1. Total 

Non-English 
llother Tongue 



2. Total 
English 

IIother-Tongue. . 



r 



!l . N-E Don - MBIT v 
200 



£on-En^lish. ^a^^t'tV2^£ii' , 6aEi£aaa^ 5.0 



II-E-Dom - Nan 



SL- 



UE dou 
N-EMT 



Wo... 

I 2flQ... _5J& 



I Total lion-English 
Dominant : 200 



II 2 E -torn - HIT 
150 ArxgleS 

II Total English 
Dominant :_150. 



4 ,5 



dom 
NaiT Hi 



2-Don 
H-iT 



150.. 



Total E-Dom 150. 
11= IL+ II 2 



XEY: 



Non-English 

llother- Tongue 



English 
Mother Tongue 



Wpjn-j^gliph Dominant. I-.*".. 

! N-E Dom N-EMT 

! Staple: a native Spanish speaker 
j who uses Spanish in most contacts 
j though he may law English 

! N-E Dom - H IT 

j Example: (rare) a native English 
speald.ng Puerto .?dcan child, 

! bom in New Yorlc who returns 
to Puerto -dco and becomes 

| Spanish dominant 



.ERIC. 



English Dominant 
E-Don • B-2MT 



Exaaple; a native Spanish 
speaker t;ho uses Spanish only in 
faniliar contacts, and English 
. i» all. others^ school^ work.. m 

2— rpQ — ziiT • 

apples: I)a native E. speaking 
a c cultivated American who nay 
or VJoy not loiow a second lang. 

2)a native E, speaking 
1 lexican- Jtie r i can child who has a 
niniiial receptive knowledge of 
Spanish, but has a Latin culture 
affiliation 



5.2 Cultural or Sthnic identification of target students in program 
by number and £ of each: 



Indigenous iimericans : 



Kunbei 



A1 Navajo at 
A2 Cherokee A2 
A3 Other (specify) A3* 
A TOTAL No. of American Indian A 



Anericans of other ethnic backgrounds: 



Per Cent of if inferred, 
Total Students check (s/) 



% 

* 

.'A 



B1 ilexican-Aaerican 
B2 Puerto-?dcan 
B3 Cuban 

34- Other Spanish-American 
(specify) 

B TOTAL No. of Spanish- 
speaking Americans 

C Portuguese-Zaierican 

D Franco-Aaerican 

F Chinese-American 

G Sskimo 

H llussian 

J Other 



B1 pjQQ 
32 

B4, 

3 200 ■ 



C 
D 
F 
G 
K 
J 



SB ~* 



SB J 



I TOTAL number of H-3IT target ' 

students r ~ c 

c P«5 

C p. 4. Addendum 

5.3 Etlinic identity of English mother tongue students other than target 
population, if specified, by number and per cent. 



21 ..Q.jigla. 
E2 0 



S1.JL5Q. 
S2 0' 



HZ . £ 



. J 3 



II TOTAL number of 3 IT students 

other tfcan target population /50. 



...0... 



5.A_Q 



5.4- Students' native language or mother tongue if DIFFEl'JSNT 
from dominant language 

(specify) 

Dominant language. Different Native I^uwuase Number Per Cent 

1- English q q 

2- Spanish q "0" * ' ' * " q 



5.5 Students' Dominant Language and Extent of Bilingualism 

Dominant language i Number of Monolingual Number of students Bilingual 
of students in program ' Students | to any extent 



Nur.iTier 



B2 Puerto-.-ican 
B3 Cuban 

24 Other Spanish-Aaerican 
(s-oecify) 

B TOTAL Ko. of Spanish- 
speaking Americans 



32. „. 



B/>. 

2 -200 



c 

D 

G 
II 
J 



Portuguese-Zoaerican 

Franco-iiaeri can 

Chinese-ilnerican 

Sshiao 

.Russian 

Other 



C 
D 
P 
G 
K 
J 



I TOTAL number of N-3IT target 
students c 



C p.4- Addendum 



200- • 



5.3 Ethnic identity of English nother tongue students cthtv than 
population, if specified, By number and per cent. 



target 



21 ..0. .Anglo . 
E2 .S> 



II TGT.Ii, number of I2IT students 
other than target population 



21.JL5Q. 
22. . 0_ 



.11 

0 



. J* 



•3 



0 



5*1 Students ' native language or uother tongue if DIFFKUSHT 
f ron daninant language 

(specify) 

kS^m^J&SP?SP. Different Native Lan^se Huaber 

1 - English % Q ^ *q 

2- Spanish ^ p * 0 * 



5.4. 



Per Cent 



5*5 Students 1 Dominant Language and Srtent of Bilingualisn 



C A 



Dominant language 

of sxndents in prograsa 

Kuaber % 



Ilunber of Monolingual Huaber of students Bilingual 



ill 

A 

Al 
A2 
A3 
M 

B 
C 
D 
F 
G 
H 
J 



150 English 

American 

Indian 

Ilavajo 

Cherokee 

Keresan 

Other (spec) 

200. . Spanish 
Portuguese 

French 
. _ . Cftiness 
. . Eskimo 

.iussian 

Cther (spec* 



5ft 



Students 

not 
spec* 



No. 



.150 



200 



I to any extant 



not ; only listening speaking 



! 

, spec! comprehension »ability 
I Ho. % "No. % 



100 



iqq i.x 
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< 5/6 Recruitment of Students: 5.6 3 

0 - not specified " 

1 - English ilother Tongue and Kon English iiother Tongue 

Students are required to participate in the bilingual program 

2 - Only N-EMT are required to take prograa; ai^s participation 

is voluntary 

3 - Both and U-SiT participation is voluntary 

E-Donu 

5.7 Proportion of S*S pupils in project area: see Chart C 5.7 <j 5 

n.sr not specified on the chalet ^ «co^d f ;r*+ y?ar cW u*«d 

5.8 Community Characteristics (marl: ally that apply) 5.2 3 / 5 

0 - not specified * " — f ' 

1 ~ inner city-ghetto 

2 ** major city 

3 ~ small city, town or suburb 
U ~ rural 5ojg 

5 other (specify) migrant children lQJg" 

5.S A. Socio-econoziic status of H-ILT participating students 5.9 A. 100£ 
(indicate specific percent of lou SES)* 

B. Average family income, if mentioned ^ . TC 

n-s. _not specified ^ 

5.10 Socio-econoncmic .status of SIT participating students 
(indicate specific percent of low SES on the blan!:) 
n.a. - not applicable (no S-IT) 

00 -not specified 

5.11 Proportion of migrant students in project 5 11 irv * 

(Indicate specific percent) " — 

n.s. - not specified 

6.0 SOCIOLIIIGUISTIC STHVET 

6.1 Project states that a sociolinguistic survey; 6 1 I l 

I for " II for # 

il-Stf group :i?£ group _ * t 

1 was made ^HadhmontS 

2 will be Hade r "*H7 °^<^ ^ for f?«^r¥ Hccne Vi*%t- 

0 not mentioned mm <-oa P^^ Ue ^ ft*o»udCA««*cn 

6.2 If a sociolinguistic survey was or will be nade, 6.2 I i.p.q./ 

marlc all groups included; II ' 1 ' '"' 

I N-EMT II UiT 

1 parents ^ 

2 children " X ~ 

3 teachers ^ 

4 coununity j£ ^ "111* 

5 others • — - 

(specify) * 



5.10 



^ * xuxL joade 



6.3 Language dominance j£ H-31T groups (checl: A_parents, B ^children, C teachers) 
will be detexained by the extent each language is used' in different donains 

+.,T^M^S VQ'^AUn ; 



0 - not specified 

1 ~ inner city-ghetto 

2 ~ major city 

3 *" small city, town, or suburb /$% 
C 4 4 ~ *ural 50% 

5 ~ other (specify) migrant children 1QJ6 

5.9 A. Socio-econoaic status of N-I2IT participating students 

(indicate specific percent of low SSS) 
B. Average family incoae, if mentioned 
C 4 n.s. _not specified 

5.10 Socio-econoncaic -status of Hi? participating students 
(indicate specific percent of low SSS on the blanlc) 
n.a. -not applicable (no HkT) 

00 -not specified 

5.11 Proportion of migrant students in project 
(Indicate specific percent) 

n.s. - not specified 

.6.0 SOCI0LI1ICUISTIC SUIiVEI 



>^>d^s 



5-9 A. 100% 
2. NS 



5.10 



-MS-. 



™10& 



6.1 



^•1 I .JL 

H - not. made 



6.2 



Project states that a sociolinguistic survey; 

I for _ II for 

il-UZE group JlS groin „ * t 

1 was zaade " ^HacWontS 

2 will be made "1 * " **** ^ for tfe^rVc^^^V^t- 

0 not mentioned \ . " . " U ™ < *° a ***** WAe S^nQuokCAiurc^i'cn 

If a sociolinguistic survey was or uill be made, 6.2 I 1 J ? > 3 | / tl 

II 2iT 11 "~ 



marl: all groups included: 
I N-2MT 

1 parents 

2 children 

3 teachers 
U coununity 
5 others 

(specify) 



6.3 



Language dominance of groups (checl: A parents y B. _ children, C _ teachers) 

xd.11 be detexHined by the extent each language is used in different donains 
through various neans of cancaunication. 

e.g. specify extent descriptively; never, sometimes, always 6.3 A X 

13 X " * " 

USE HCN-2KGLISH LANG. USE SIGLISII C " " X " ' ~ 



DOMAINS: 

1 Hone 

2 Church 

3 School 

4 Worli 



r 



A-B 



A-B-C 



A-B A-B 

B-C "BUC I " 
A-CT A-C 

5 Socializing I. A^B-C A-B-C " _|_ 

6 Neighborhood : " A-B* A-B 0" ■ B 



_A-B 
0 '* 
B-C 

c r 



A-B 

0" ' 
B-C 

C" " 



.4— i 



B 



B 



B 



B-C 

*C" 



B 
B-C 

C *' 



B-C 

C 



B-C 

C 



7 f ilu-TV-radio A-B-C 

8 iiagazines # nev.<fe, 
S Others r _ 

(specify) 



B 



I B 



A-B-C 



B 



C p.9 Eg. pre-school #L P aRe 5 

6.4 If not included in survey, how was student's language dominance 6.4 *2,3 7 
determined? I II II p 



H-SfT HIT m 
1 -inferred by use of surname ( 

2- established by formal testing of students 

3- assessed by informal means (specify how) X . 

4- not mentioned J£ 

3 -language assessment by teacher & coordinator 

6.5 Sociolinguist?.c. {Survey includes: (check all that apply) 6.5 0 

An analysis to determine if an interlanguage exists 
in the community, (e.g., a mixture of two languages 
which serves as a single system of communication for 
a group of people). 
1-yes 

0- no 

Attitudes toward maintenance or shift: 

6.6 II-HIT parents 1 attitudes toward maintenance of child's -6.6 1 

H-21T in particular domains of use or complete shift 

C 7,p.22 to English 

1- yes "approval of bilingual program" yes/no during home visit 

0- no See Report of Home Visit. 

6.7 EffT parents 1 attitudes toward their children's learning 6.7 

of the N-SlIT language 

1- yes Beautiful responses as far as verbal coraniunication between teachers, 
0-no parents, principals, and ~^tor but none on a written survey; 

6.8 Children's own attitudes regarding the second language 6.8 1 
they are learning and the speakers of that language 

C 6 ^ 1-yes Coordinator's role; to $Ut, parent questionnaires. 

" eager to learn*' 0-no 0 

6.S If not included in survey hoxr were parental and/or 6.9 2 

community attitudes toward U-HiT maintenance 

determined? 
C 14 1-will not be assessed 

£1 copy en- 2-will be assessed, method not specified 
closed of 3-has been or \rill be assessed by method other than 

questionnaire sociolinguistic survey (specify how) meetings, wit h par ents reveal approval of 
5ce *£flo* K-EMT maintenance (Maintenance instructional programs) 

6.10 1-After sociolinguistic survey is made, hoi; does it influence 6.10 ,11$ 
program? (specify) (e.g. transfer or naintenance instructional 

C 7 O-not^entioned ^ coordina,tor wll ° works quite closely with teachers, parents, and 

principals discusses those responses which were given to him by 
7.0 STAFF SELECTION parents in order to improve the program. 

q q 7.1 Linguistic background of project teachers, by number in each category: 
(indicate non-English language in each bo::) 

Jj^ Language dominance not specified (if any information is not 

Mother tongue not specified specified, cross out that 

not specified whether monolingual or bilingual heading and complete the 



6.6 
C 7,p.22 

6.7 



1-yes 

0- no 

Attitudes toward maintenance or shift: 

N-HIT parents 1 attitudes toward iaaintenance of child 1 s 6.6 _1_ 

N-S'IT in particular domains of use or complete shift 
to English 

1- yes "approval of bilingual program" yes/no during home visit 

0- no See Report of Home Visit. 

3-lT parents 1 attitudes toward their children's learning 6.7 

of the N-EtlT language ~~ ~ 

1- yes Beautiful responses as far as verbal communication between teachers, 
0-no parents, principals, and coordinator but none on a written survey; 



6.8 



C 6 



" eager to learn" 0-no 
6.9 



Children's own attitudes regarding the second language 
they are learning and the speakers of that language 
1-yes Coordinator's role; to sue parent questionnaires, 



C 14 

£1 copy en- 
closed of 
questionnaire 



If not included in survey how were parental and/or 6.$._JL_ 
community attitudes toward K-EiT maintenance 
determined? 

1- will not be assessed 

2- will be assessed, method not specified 

3- has been or will be assessed by method other than 

sociolinguistic survey (specify how), meetings, with p arent s reveal approval of 
N-B4T maintenance (Maintenance instructional programs) 



C 7 



6.10 1 -After sociolinguistic survey is made, hoi; does it influence 6.10, HS _ 
program? (specify) (e.g. transfer or maintenance instructional 

pio^rajus) The coordinator who works quite closely with teachers, parents, and 

principals discusses those responses which were given to him by 
parents in order to improve the program. 



0-not mentioned 



7.0 STAFF SELECTION 



C 9 



7.1 Linguistic background of project teachers, by number in each category: 
(indicate non-English language in each bo::) 



Language dominance not specified 
.X. Mother tongue not specified 

not specified whether monolingual or bilingual 



(if any information is not 
specified, cross out that 
heading and conplete the 
rest of the chart) 



I II E Dom. 

NEMT 
XI E Dom 
•EMT 
E Dom 



^M onolingual 
Hi 



B-Bili_nguf 1 



hi. 



1 HEMT 

monolingual teachers 
understand more than 
can speak 



N= 

ENs 



.__8. 



^•1 No 
I A_* 

I B _g_ 
II A. 2.. 
II 3 

1*1 A ' 
n iB_ 



SO. 
2ft 



A Total Humber 
Monolingual 
..2 



B Total Number 
Bilingual 

...8 



A 
B 
N 



JL. 
1Q_ 



_2a 



Total Kuuber 
of Teachers 
N ..10 

C 9 Pre-school: "The addition of two native speaking Mexican-American teachers & two Spanish 
speaking teacher aides to our existing staff would be needed." 

— c 10 Teachers and teacher aides of the Spanish classes will be native speakers of 
Spanish from the local Mexican- American community. 
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7.2 Linguistic badcground of sro.iect aides or paraprof oasionals T bv number; 



' ERIC 



(indicate non-English language in each bo: 
g L anguage dominance not specified 
M other tongue not specified 



Jlot specified whether monolingual or bilingual 
A Monolingual B Bilingual 



(if any information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 



I N-E Dom 
N-EMT 

II E Dom 
EMT 

II E Dom 
1 N-EwT 



A Total Number 
Monolingual 

0 



1 


0 


9 Spanish 


| 


... 1 

! o ; , 


i 

i 
i 




1 

» 


» 
1 



7.2 



I A 
I B 
II A 
II B 
II-A 
II 'E 
1 



No. 



B Total Number 
Bilingual 
q 



N Total Number 
of aides or 
par apr of e s s ionals 

9 



A 

N q 



7.3_2. 



7.3 Language (s) used by bilingual teachers ; 
(Mark all that apply) 

1 - Bilingual teachers teach in only one language (Both languages) 

1 a-Bilingual teachers who teach in only one language teach in their 
dominant^ l^gUalgeT^ether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language; 

1b-only if native language is also their dominant language 
1c-even if native language is not their dominant language 
1-0-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language. 

0- languagevs)ueed by teachers not specified Spanish & English 

2 

7.4, Language(s) used by bilingual aides or paraprofess ionals ; l.k 

(Mark all that apply) 

1 - Bilingual aides instruct in only one language 

C 10 1 a-Bilingual aides who instruot in only on© language teach in 

their dominant language, whether or not it is their native language, 
.ilingucl aides who instruct in only one long, teach in their native lang. : 
V.v-only if native language is :;lco their dcriinont lL.ngu.-ge 
1o. ^Vv.,n if native language is not their dominant language 
1-0 not specified 

2- Eilingual aides instruct in both their native and second language, 
regardless of which is their dominant language. 

O-language(s) used by bilingual aides not specified Spanifeh & English 
7.5 Cultural affiliation of teachers, aides, project director an d evaluators by 



II -E Dom 

II E Don 
1 If-EZE 



A Total Kumber 
Monolingual 

0 



II B 
II-A 

irB 
1 



B Total Number 
Bilingual 

Q 



N Total Number 
of aides or 
paraprofessionals 

9 



•0— 

B c^. 

N 



JjQO 



7#3 Language (s) used by bilingual teachers ; 
(Mark all that apply) 

1 - Bilingual teachers teach in only one language (Both languages) 

1 a-Bilingual teachers who teach in only one language teach in their 
dominant language, whether that is their native or second language • 

Bilingual teachers who teach in only one language teach in their 

native language: 

1b-only if native language is also their dominant language 
1c-even if native language is. not their dominant language 
1-0-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language, 

0-language(s)used by teachers not specified Spanish & English 

2 

7.4 Language(s) used by bilingual aides ox* paraprofessionals : l. L 
(Mark all that apply) 

VBilingual aides instruct in only one language 
C 10 1 a-Bilingual aides who instruot in only one language teach in 

their dominant language, whether or not it is their native language, 
lingual aides who instruct in only one lang. teach in their native lang 
1^-only if native laiguagc is ulco thoir dcriinant lcngu^ge 
1c-.v,.r. if native language is not their dominant language 
1-0 not specified 
2-Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language • 

O-language(s) used by bilingual aides not specified Spaaifeh & English 

7.5 Cultural affiliation of teachers f aides, project director and evaluators by 
number and percent (llark all that apply) Specify cultural affiliation. 

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. 

9 

e-school t hrough H.S. 6 Pre-sch ool-8th Vpn^rn^ pl T)iHr»gmfli x. 

(bilingual) (bilingual) 



K & J r. High 

0-not specified 



2 _ -0- 

Monolingual) 



_-0- 



-0- 



— 0- 



7.6 Selection^ of K-jME teadiers from loca^cpmimily 
O-not specified 

Number of N-S1T program teachers from local community 

and % of total H-2IT teachers* 



pace ^ 
7.6 No; $ 



ai _ 



7.7 



Number and a Proportion of teachers^ and aides of sane 
pulAura^^^ 1^-3 IT ^stpdentsj^ 

indicate specific percent on the blank, or 

if specified descriptively, 



7-7 
A 

B 



to. 



j 3 



fo 

1 L/£P 



At least j teachers & teacher aides of 
classes will be native speakers of 
Spanish from the local Mexican-Ameri- 
can community. 
C 10 



the Spanish 
A = teachers 
B = aides 
(all) 



1- fev 

2- soiae 

3- many 
4Haost 

5- more than half 
0-not specified 

6— all 



80% bilingual 8 
20% monolingual. 2 
teachers— —10 

no, x s 



7.8* TeachexJiH^ij^^ - Training prior to project o 

l!lndicaTe number* of teachers with each qualification, 7 •Sg^A^S, 9^10^11^15. 

if given) 

n.s. -qualifications not spcified 
0-previous courses not specified 

1. teacher must meet a specified level of language proficiency on a 

"standardized proficiency test of the non-English language through 
which (s)he will instruct 
(5). a , teacher must meet a specified level of communicative competence in 
"the non-English language determined by a structured interview 

3 # previous teaching through N-34T (in country where it is a native 

language, in Peace Corps) 
C 10 — (&j£_J?revious teaching in local area 

©.3^. .courses in N-SiT language structure and usage 
6. courses in N-E literature 

7»!ril content (e.g. Social Studies) courses learned through H-EIT 
8.__jany previous education through N-S-IT 
^courses in teaching ESL 
ia^l. courses ra^ 00 * 8 of teaching N-EliT language 

^courses in "methods of teaching content (e.g. math)in N-3'iT 

certification in ESL 

13 •"III certification in teaching N-EUT 

cross cultural courses 
@ial courses in the c^lt^al heritage, values, deep culture of N-3H 
16. .other qualifications, specify 



I 10 




8.0 STAFF DEVELOPMENT fVVV<kinT>^CV\ *.*3 



8#1 t Wr^^ 



B 



1 , 2 , 6 



0-No staff training mentioned 
&1 £te]f>^^^ A. For B. For Para- 

/ and Jor_ paraprpf essionais pr ofessionals 
(mark all that auolv) 



ERiC 



I Sec. J. (mark all that apply)* 

n.s. -Training indicated, but nature not specified 

1- English as their second language 

2- The teaching of English as a second language. m 

3- X as their second language^ ] " 

4- -The teaching of X as a second language^ _ 

5- iiethods of teaching other academic subjects _ ™ 

6- iiethods of teaching other academic subjects 
in X lanpmee 



>-X- 
-X~ 



~3G~ 



4- most 

5- more than half 
O-not specified 

6- all 



80;; bilingual 8 
20$ monolingua l 2 
teachers—— 10 



7.8' Teacher ^Q^iflcatipj^ - Training prior to project no^s 
Indicate number^ of teachers with each qualification, ?«82 P A f 5 r 8, 9jl0, 11,1 g 

if given) 

n.s. -qualifications not spcified 

0~previous courses not specified 
1, ^teacher must meet a specified level of language proficiency on a 
standardized proficiency test of the non-English language through 
which (s)he will instruct 
(2) g teacher must meet a specified level of communicative competence in 
" the non-English language determined by a structured interview 

3, previous teaching through N-EMT (in country where it is a native 

language, in Peace Corps) 
C 10 — ^JtO— P rev ^ ous teac hing in local area 

®. M ...courses in H-BfE language structure and usage 

6. _.l courses in N-E literature 

7. [l~jBontent (e.g. Social Studies) courses learned through H-HiT 

8. '"~ any previous education through N-&IT 
courses in teaching SSL 

courses in methods of teaching H-HIT language 
10,12. courses in methods of teaching content (e.g. math)in N-EHT 

, certification in ESL 

13. HI! certification in- teaching N-EHT 
!UJ[2. mmm cross cultural, courses 

4^10^2^ courses in ^ e cu l tura l heritage, values, deep culture of N-3IT 
l6.,_ljother qualifications, specify 



I 10 




8.0 STAFF DEVELOP! ENT AfWo^nr^C^ ^3 

0-No staff trairing mentioned 



8-1 A 1, 3 , 6 ,8/ 0- 




&1 Tfe. wojjegt A. For B. For Para- 

/ §fi&J^£^^ professionals » 

(mark all that apply) * "~ ~~ ' 



I Sec. J. (mark all that apply) 

n.s. -Training indicated, but nature not specified 

1- English as their second language 

2- The teaching of English as a second language. , 

3- X as their second language , ^ _ _ m ~ 

4- The teaching of X as a second language J 111! 1! SSH 

5- Hethods of teaching other acadenic subjects ~ HI !.. . 

6- iiethods of teaching other academic subjects 
^ in X language . ^ ^ 

I U Secjg^teaching the biiir'gual child 

1 co ^ se /'*— teaching reading to Spanish spelling supils 1 T j5j6j7,S,9,10 

fvoals of teacher, trainiiic a^fe; 8.2 II sone 



-X— 



2 parts 



Statec 



Students 



1 - Understanding of socio-cultural valuefe .. and practices or 

2- Cross-cultural training 

3- Sensitivity to ethnocentricisu and linguistic snobbery 
it-Awareness o'i the social -emotional development of 
^-Strategies for accomodating the different learning 

styles of 

6- Strategies for cognitive development of 

7- Strategies for reinforcing the self-esteem of 



•I N-EMT II EMT 



8- Methods of cross-cultural teaching or teaching the 
bi cultural component 

9- Ponmilation of pupil perforiiance objectives 




10-Methods of evaluahioxi of pupil performance objectives 
List specific courses if given (or Xerox and attach) 
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8.S Methods of Teacher Training : (Mark all that apply) 8.3 1.2.3 

1 - courses 

2- experiential, teaching supervised by master teacher 

3- workshops where teachers offer suggestions to each other 

4- use of video-tapes of teacher3for feedback on how they are doing 

5- cross-cultural sensitivity training, t-groups 

6- interaction analysis (e.g. Flanders system) 

7- other (specify) 

8.4 Project provide? y e leas r od. time tp r teachers an d paraprof f esion- 8, 4 1 
als for . joint lesson planning : 1-yes 0-: not mentioned 

8*5 Project pro vides for parapyo f e£3ionals/to receive courpe credit 8.5 ^jj 

toward even t ual certification : 1-yes O-not mentioned 

Hoy/? (specify) TTi-^ rv jQft ^mjrflfift , , 



8.* 1, 2^4 ,5,6 



8.6 Paraprof e s sional ' s role : 

1 - teaching whole class 

2- teaching small groups 

3- tutoring individually 

4- clerical 

5- contributing to bi cultural component 

how ? „p ayc nn^i .^ny^^yg^Re^earch-SducationaJ Banlr^rQimd 

6- liaison with parents 

8.7 Tyft^ng for pyoj?<?t tpach,gys. ^^j^^X^s&Xawl^s given by: 8.7 A l 



I 10 



A for teachers 

T 



B for aides 



C 6 



(mark all that apply) 

0- not specified 

1 - University faculty 

2- project's Master Teachors 

3- project , s teachers ~ , ... t 

4- other (specify) m t 

8.8 Number and Proport ion of ^pjBrjsp nnel jyj^n^L tjsac her training wh o' 

aea: 

1 - bilingual 

2- bi cultural 

3- N-EtiT (specify background) 

8.9 Trajlp^fig is p ypyided: 

1 - during r* summor session 

2- during the academic year 

3- other (specify) 

8.10 &:tent of traini ng; 



8.fi t AO 2DD% of 
IjZxl teaoher & 
3_ — aide, partici 
pation 

8-9 _2 



I Sec. Al-appro:dmately equivalent to a 
J. p.10 college course 

2- jaore than one course 

3- less than one course 

4- other (specify) 8^J3»^&ojl^^ for curriculum days 



B (indicate no. of hours) 

5 v/eelzly 

6 3 frrfi monthly 
7 bi-monthly 



8.10 



6 3 hrs. 

7 



.8.11 Number aM Proportion pf teachers. attendi ng, training : 
* P»3 or: if specified descriptively, indicate: 

Sec. C O-not specified 6-iaost 

1 -100$ 7-many 

2-more than 75$ 8-fev 



8 



.11 c 



% 



8.5 Project pro vides for parapro f essionals to receive course cr edit 8.5 , 1 
toward eve n tual certi f ication : 1-yes 0-not mentioned 

How? (specify) In-S^i r»P CmiraftB 



I 10 



C 6 



8.6 ParafrrofessionalVs r ole: 

1 - teaching whole class 

2- teaching small groups 

3- tutoring individually 

4- clerical 

^-contributing to bi cultural component 

how ? Personal .Qxperirooso^S^^^^catifirinl Rntfrgrminfl 
6-liaison with parents 

8.7 Training for project teachers and . pa r aprof eagio p gtlp frp given 
(mark all that app3y) A for teachers B for aides 

0- not specified 

1 - University faculty , X 

2- project ! s Master Teachers 

3- project's teachers 

4- other (specify) 

8.8 Number and Proport ion of person nel • giving tpacher training wh o 

1 - bilingual 

2- bicultural 

•3-N-HiT (specify baclcground) 

8.9 Training is. provided: 

1 - during a summer session 

2- during the academic year 

3- other (specify) 



8-6 Vj - V .*5,6 



8.7 A i 



***1&P 2W% of 
*u2xl toaoher & 
3 aida partici- 
pation 



8-9 _ 



8.10 Sbrtent of training: 



I Sec. Al-appro::imately equivalent to a 
J. p. 10 college course 

2- more than one course 

3- less than one course 

4- other (specify) &JLJff£^afl^^ fpr curriculum days 



3 (indicate no. of hours) 

5 u veelily " 

6 3 teu monthly 
7 bi-monthly 



8.10 



4r 



7 



8.11 Number afid Prpj^prtibn. of Jyeachers t attendi ng training : 



or: if specified descriptively, indicate: 

6- most 

7- many 

8- few 

9- other (specify) i a]j. 



I p..3 

Sec. C 0-not specified 
1 -100$ 

2saore than 75% 

3- 50-74$ 

4- 25-50^ 

5- 1-2455 

9*0 TEACHERS 1 ATTITUDES 

9.1 Teachers 'attitudes are as se ss ed: (Mark all that apply) 

0- not mentioned 

1- to N-24T language or dialect 

2- to N-JMT students - expectations of achievement 

3- to N-ELIT culture 

4- prior to participation in bilingual project 

5- after project training 

6- after participation for a period of tiue in project 

7- through a questionnaire \see ^ddcadum Questionnaire attached 

8- other (specif) ^ ' 

to the course fhey /attended 



no. 
1.11 1 



it 



.JHOJS 



9.1 4t5A2f/f 
C 6-no not formal asses;>ment 



10. O s STAFF PATTYS 

* 1 %\^witP § f* J (nar!: 611 that ^y^ 0 - 2 

1- tean teaching 1-bilin^ teacher 

2- cluster teaching ' 2 ^ teac f er 

3- shared resourcfteacher 3-btLingual coordinator 

4- other (saecifV) , M 4-aides or paraprofessionals 
V _ ^ s ? ecif y^ -BalinguaUiaucation 5-consultant psychotlierapist 

Coordinator (daily visits & answers to or guidance SmsSSr 
questions). 6 -other (specify) ' 



pace 9 



10.1 
10.2 



Jt 

1 . 3 ,4 



C 4 
C 32 



10.3 



25 



C4 



10.5 M$Jitfie.j2»Abj^ 

a?^es^ja\9jl^l^er das' 
0-not specified 



. -Xo£-paxa.— 
All bilingual-bicultural 



10.4 

10.5 _JL. 



1 - individually 

2- in small groups 
0-not specified 



10,6 ffg^ 10.6 

by: 3-teacher 

4- special remedial teacher 

5- paraprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTRUCTIONAL CCJiPOMEHT - DURATION AND EXTENT OF BILINGUAL COMPONENT 
11.1 Duration of 3ilingual Education (policy) 

0- not specified hov long 

1- as the alternative language of learning 
for as long as desired 

2- as the mediua of instruction for special 
subject natter (e.g. cultural heritage) 

3- only for the length of tine necessary for 

the acquisition of sufficient English to 

permit learning of academic content at an 
acceptable level in English 

11.2 feaany .years dqes..^ject state is optipal for instruction 11 ? 

£p?. tetiLmsv. through lbM^2sm>m.&?mii^ — 



W 3.A.5 r 6 T y T ft 
most of the tine 



NEWT 



II 

5 DC 
EMT 

— Q. 



ii DOil 
NEMT 



11.1 I T 

III -o 

-S 



0-not mentioned 
if for a particular 
12 3 4 5 6 7 



uber of years j 



10 



(if specified in terras of a condition, please state it - 



I 



10.4 A^raggjg^^ 

C 32 0-not specified * 

10.5 AmttU^^ 

E^f^ij&iJ^ P,ef„clag/ £L1 bilingual-bicultural 
0-not specified 



C 4 



10.4 _j± 

10.5 



1 - individually 

2- in sraall groups 
0-not specified 



10.6 S pecial aide, , to, pigdls^ having pos t diffj^iQ^ jjQg &g&qg 
i^^iven: 

by: 3- teacher 

,4-special remedial teacher 

5- paraprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTRUCTIONAL COIiPOKEKT - DUll/llIOII 2SSD KITEIIT OF BILIilGUAL COMPONENT 



10.6 y 



most of the tine 



11.1 Duration of 3ilingual Education (policy) 



II 



NEWT 



N-3»ff^angm£g^ will, _be t ^intained in. prpgroni DOM E DOi" 
(mark all that apply) 

0- not specified hou long 

1- as the alternative language of learning 
for as long as desired 

2- as the siediua of instruction for special 
subject natter (e.g. cultural heritage) 

3- only for the length of tine necessary for 
the acquisition of sufficient English to 
perait learning of academic content at an 
acceptable level in English 



11.2 How naj^year doe s. . j?rp j e c t. s te is ogtipnl. jAsJs^tJ^on 
for K-2S 5L^pup. tivrpu^h lWSiT laa^ge^ to" Voritimie?* 



Hi 



NEMT 



11.1 I ^ 

II 4 

Hi .Q 

11.2 _g 



0-not mentioned 

if for a particular nu-aber of years: 
1234567(8)9 10 



(if specified in terras of a condition, please state it - 
e.g. "if a child begins learning in N-EriT and English in Pre-K, 
H-EiiT instruction should continue through high-school") 



Duration of Bilingual Education (in practice) (ilark all that apply) 

11.3 Second laiifi- uafl e learning is intrpducea in which grade : 11.3 Ii- fL 1^ <A * 

code: 0= H.A. (if no air) ~ IlT3u5H 

13= 14= Hi . 

for each group IT. A. Pre-u K 1 2 3 U ^ 7 M 10 11 12 

JJ^L?* 1 — 3L. .JC.I Lt.X. X- X- X*- £ — ~- " - 

5 vLta, X - - XJt X* X~X X*.£. X~ X 

I\ Z DOh/HEJ-iT _ _ 



ERJC 
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00 0 not grades U Voc 

I ::-a (if n ° 2IT > nentioned W 7-9 10-12 13-collcgc "training 

ill 2.-D0il/NEiiT^" ~ -* ^ — — 

code: 13=College or University (Other professional training) 11. 1 I 70 
^Federal, State, or Private Vocational Job training I~ ' 7 o 

11.5 Second LJsBBBffiL \*mtee.ISF. ^ApAAcJ*wat .students ifi 11.5 Io 00 
Projected through £rade.: jf vy ' 

■ 00 if 0 not grades 

" T „ ° odc: no 211 specified 1 2 3 ( 5 6 7 8 5 10 11 12 

Hi N-HiT/E Dora ^ ~ ~ ~ ~ 

11.6 kej^^iAt^ei^i^t^ dominant 11.6 9 
.s.wAenjts. i-swpj ep te.d Jbhrough grade : ~ "'• 

0=not specified/Grade 1*" 2 "f A 5**6 7 8 9 10 11 12 

11.7 Hie amount of instructional tiae in "and through their native language 

T „ „ per ^ for M " aiT students who are N-E dominant is: 
I 16 Sec. L. 

code: 0=not specified apnath s = science ss « social studies 

II' 7 , 11.8 11.9 

ran. per day Total Min. per Subjects taught % of time per day of 

H ?u c ;?£ n day of 9X9 ^ ^ tive lan S' inatruoticn • " - 
.toagiiJdBJL jlns*xas.tifin jtawh. H-aiT 

rie * iv l : Pv« if * 1 



1 ;.\ ! 

^ j — *>- • . — — — ~*"^3 — . . 

t ' w pe?! ! Ill j« jr&jpJtel ! Ill* l A .". 5oK* 

I — subject. -...ejcpepiJSI.. 5... .. 

7 7— • 

8" 



1 



C 
.9 .' 
10 
11 



9]£ 

11 L. 1 , 

12 < . :.:i:::::::::::::':::::.ir::::::::;:::'** h 

11.10 The aaount of instructional tiae in and through their native language 
for N-EIiT students who are English dominant is: 

code: 0 = not specified H.A. = not applicable, no I!-S!f, S doa students 



11.5 SeAopA. JU^S^iLe learning. fojr j^£lish_riq^aat students. i& 11.5 Io. DP 

projected through £rade : II. 

00 if 0~not grades 
code; no 2iT specified 1234-5678$ 10 11 12 

' II SIT „. _ JL _ 

III N-aiT/E Doa . „ _ „. „. 

11.6 learning, in their .native. language, for, Non -^ iglish. dominant 11.6 _9 

students is projected through jjrade: 

0=not specified/Grade 1~ 2 3 £ 5 6 7 8 $ 10 11 12 

11.7 The aaount of instructional tiae in and through their native language 
per day for IJ-37T students who are H-E dominant is: 

I 16 Sec. L. 

code: 0=not specified nFuath s = science ss - social studies 

11.7 11.8 11.9 
iiin. per day Total 1-Iin. per Subjects taught % of tine per day of 
of instruction day of any in native lang. instruction ' ~ 
^ ^oilgiUIrSIT. ^tructlpji„ |iffougkJk§£ .... 

I j. JJl.ll. 

.J — £5ja&. per J_ .aJl.subjecjts .LA . . . 5P&. 

.., SP-bjeejt {QccepJ_SSI, 5. 

. - . . ~ : . . ! 6. ...... _ 

7 ' 

.noao^UA I , — 4 J IP. ! 

.J ,...!...., ; J 

: ,, 1.2. -H 

11.10 Tlie amount of instructional tine in and through their native language 
for 1I-SST students who are English dominant is: 

code: 0 = not specified. K.A. = not applicable, no N-EfIT, E don students 

11.10 11.11 11.12 

iiin. per day Total iiin. per Subjects taught % of tine per day of 

of instruction day of any in native lang. instruction 

.tlirouehii-EiiT. i inAtrn.c.i&on. %h?<**£k. Wr^fl! 

jPre.K ; 

•M;SS;Health; ' i * 5055 *6f "the •ddy*&" i 

i -day -jsubjects -&-stu-«-- - • -History j V "iVMy "vary "on 

£ • • - dents 1 -abilities y j £ • different " days 

5 u:::;::;:::::;::::":":::::;::::::;^:::::::::.:::":::::^ 




• • — i 



Pi-eK | ^ 

I i • .about .502-of -the vit -varies with- 



V 



11 



ft 

;8 

5.. s&.l? 



^ ■ 2 periods per -day • • • • • • • \ jg ff 

lurw^Ml! !"!!!! EE EE. EE ! 11 



.12 j ... .9 j : j.12. 

(OVER) 



Ml , 

1. Expanded experiences with the environment so that concepts may be acquired and 
clarified through a.) field* trips, excursions, visitors, b.) films trips, motion pictures, 
pictures, realia. * 9 

2. Improvement and extension of the natlvefrahguage Spanish so that the mother tongue may 
be refined through one hundred oral lessons in Spanish based upon the Ann Arbor, Michigan 
materials prepared by the Foreign Language Innovative Curriculum Series Committee (dialogues, 
games, jingles, rhymes, stories, etc. J. Stories, conversation, poetry provided the- 
teacher aide and/or teacher if she is a native speaker* 

3. Literacy in Spanish so that pupils may make use of printed materials in their native 
language through a.) reading readiness activities in Spanish, b.) sound symbol correspon- 
dence lessons, c.) skill development in using structure and context dues in reading," 
d.) reading vocabulary development and enrichment, e.) comprehension skills and study 
skills. 

4. Proficiency in oral Shglish will stress listening comprehension and speaking fluency 
through records, tapes, lesson plans and teaching manual, use of listening posts, tape 
recorder and informal exchange among English speaking peers • 

5. Literacy in English commensurate with the language strengths and development *of the 
learners through many approaches to reading. 

6. Achievement in subject matter areas of arithmetic, science, social science and other 
^content specialties through manipulative materials for developing quantitative concepts, 

new math in Spanish, adaptations in Spanish of existing materials at suitable levels* 
practice in computational skills, science concepts developed and explained in Spanish, 
health and safety practices presented pictorially and verbally in Spanish, social science 
concepts: family, neighborhood, community, art, music and literature. 



-04 



pape U 

11.13" 1 -fjojgxn is_ me-way - only non-English iiother Tongue 11.13 L 

students (including N-SIT-English dominant), Englrsh 
iiother tongue students do not receive instruction in 
a second language 
0-no 2nglish iiother tongue students 

11.14- The anount of instructional time in and through their second language 
for pupils who are native speakers of English is: 

code: 0 = not specified N.A. = not applicable, no English IEC students 



PreK 
1 



11. U 

ilin. per day Total min. per 
of instruction day of any 
through N-HfT instruction^ 
* . . 4 . . , . , , . * K 



t: 



11.15 11.16 

Subjects taught % of tine per day 
ins~eco*d lang. of instruction 
through N-SiT 

' Pre X . * 

t 



I- 




no -more -than -an - 
hr -a -day 



•KA- 



SSL ; 2 • 1/10 per 'day 

■ (Spanish -as -a I ^ 

• -Second -Language) - : ?■ 



.7 



■8 

.S.- 
-.10. 

'11 

•12 



11.17 H^ed^or separate Ij^uage^ usage. Jqt teacher ^nd/pr aide 11.17 

in tlie classroom (marl: all that apply) 

0- not specified 

1 - languages are never mixed by either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2~>the second language is used exclusively by the teacher f aide 
and pupils during at least one portion of the school day. 

3-the teacher uses one language exclusively within a class period; 
pupils .are allowed to use either native or second language. 

U- the teacher uses only one language; however, the aide or para- 
professional uses another during the same class period: students 
may use either. 

5- the teacher reinforces any conversation initiated by the child 
through the use cf whichever language the child lias used at the time. 

6- constant switching from one language to another by teacher during 
lesson. whenever needed 

7- the teacher uses Higlish and the paraprofessional then translates 
the sane material for H-3iT pupils. 

G-other (sunnarize) 



PreK 
1 
2 

A 
5 
6 
7 
8 



of instruction 



day of any 
instruction 



in^-ecoW lang. 



of instruction 
through N-21iT 
IPrek 



-no -nore -than -an 

•hr a day • ■ ■ - 



•NA • 




•SSL 



(Spanish -as -a » 



•Second Language) ■ • *?■ 

IP. 



8 

9 

i'o" 
11 

.12 



11.17 ljfeed_qr separate lmguage^ usage, bj^ .teacher axid/pv aide 11.17 r 

in the classroon (marl: all that apply) _ 3 

0- not specified 

1 - languages are never nixed by either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively by the teacher, aide 
and pupils during at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period: 
pupils. are allowed to use either native or second language. 

4- the teacher uses only one language; however, the aide or para- 
professional uses another during the same class period; students 
nay use either, 

5- the teacher reinforces any conversation initiated by the child 
through the use of xrfiichever language the child lias used at the time. 

6- constant switching from one language to another by teacher during 
lesson. whenever needed 

7- the teacher uses English and the paraprofessional then translates 
the sane material for 1I-3IT pupils. 

S-other (summarize) 



12.0 xIETHODS OF SECOND LANGUAGE TEACHING 

(iiarl: all that apply; some projects nay use a combination 12.0 X 

I 1st yr of methods) * ' 

16, Sec. L* 

1 -Audip r l in^ual habit skills or behavioral approach. Shphasis 
Curric. on comnunication. Includes contrastive analysis of sounds 
(units) in both languages by teacher and students, student 
repitition of tapes and/or fluent teachers 1 model sentence 
patterns until responses are automatic. Structural drills and 
dialogues are systematically presented* Includes direct as- 
sociation between object and word in second language in a 
sequence of patterns learned in complete sentences. Inductive- 
generalizations drawn from examples. 



2-Transfpmation approach 

Acquiring an understanding of the structural patterns or 
grammatical rules of a language. 



page 12 

2a-inductive -generative approach: through listening to communication, 
perhaps of peers, and attempting the new language in situations which 
call for the student to generate sentences - test his understanding, 
(the way native language is acquired) 

Includes direct association between object, picture or action and 
word in second language. 

2b-deductive , - the cognitive code approach: through initial formal 

study and analysis of grammatical structures, then applying them through 
examples, i.e. answering questions, or transforming affirmative sentences 
to negative, declarative to interrogative, active to passive. 

^Gram mar - Translation Method 
Formal study of rules of grammar and translation from first language 
to second. Etaphasis on reading in second language rather than using 
it for oral communication. 



13.0 DOHEH/JIT AND SECOND LANGUAGE SKILLS SEQUENCE 
AL-H* Language Skills Sequence 

(*Audiolingual nethod: listening, speaking, reading and writing) 

I II 
Non Eng dom Eng dom 

, students students 

A in dom B in A in dom B in 
lang second lang second 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng* dom. students) 



ERJC 



13.1 Second language listening-speaking 
skills are learned: 

1 - concurrently with dominant language 
listening-speaking skills 

2- after a specified level of compe- 
tency achieved in listening-speaking 
skills in doriinant language 

3- a specified period of time after 
listening-speaking skills in donincnt 
language taught 

4- before any specified level of lis- 
tening-speaking competence achieved 
in o.o:.anant lan&uage 

13.2 ALM sequence followed: 

1 -Listening-speaking proficiency 
precedes introduction of reading JC 



13.1 IB 
IIB 



2 



NA 



13.2 IA 
IB 
IIA 
IIB 



! 

1 



Co negative, declarative interrogative, active to passive, 

gram mar - Translation Iletho d 
Formal study of rules of grammar and translation from first language 
to second, Uaphasis on reading in second language rather than using 
it for oral communication ♦ 

13.0 D0I-2EN/JIT AND SECOND L/& T GUAGE SKILLS SEQUENCE 
AL-H* Language Skills Sequence 

(*Audiolingual Method: listening, speaking, reading and writing) 

I II 

Eng dom 



Noli Eng dom 
students 



A in dora 
lang 



B in 
second 
lang 



students 
A in dom B in 



lang 



second 
lang 



0 = not specified 

(Use not applicable (n.a.) if project has no Eng* dom. students) 



13.1 Second language listening-speaking 
skills are learned: 

1 - concurrently with doainant language 
listening-speaking skills 

2- af ter a specified level of compe- 
tency achieved in listening-speaking 
skills in doninant language 

3~a specified period of time after 
listening-speaking skills in donincnt 
language taught 

4-before any specified level of lis- 
tening-speaking competence achieved 
in o.oixLnant language 

13.2 ALii sequence followed: 

*J -Listening-speaking proficiency 
precedes introduction of reading JX , 
of v 2-?veading is taught concurrently 
13, Sec.K* listening-speaking skills 

3- Learning to read overlaps learning 
of listening-speaking skills 

4- There is some overlap between 
learning to read and to writo 

13.3 Listening-speaking proficiency 
determined by: 

1 -measure of listening-speaking 

tq v P roficienc y . 

19, Sec.fo 2-informal assessment by teacher 

Eval. J 

13.4 Second language reading skills 
are learned: 

1 - concurrently with learning to read 
in • dominant language 

2- af ter a specified xevel of dominant 
language reading coiapetence 
achievement 

3- a specified period of time after 
learning to read in dominant language 
(e.g. a specific grade) 

4- before learninQ to read Ui /fcatiiuwvt 
language 



3L- 



13.1 IB 2 



IIB 



HA 



13.2 H 
IB 
IIA~ 
IIB 



13.3 IA 

IB j2 
Ilk 



IIB 2 



~2S- 



13.4 IB JL 
IIB 3 



**3a-and also, may I say^ after they have had quite a bit of ESL/SSL 



ERIC 



C 2nd yr. p. 3 



13. 5 Reading is introduced: 

-^-individually, when child is ready 
or at a specific time during grade: -K 

1 
2 
3 

1 3»6 Reading readiness is determined by: 

1- test of reading readiness 

2- informal teacher assessment 

C p.5 

13»7 Grade level reading is expected: 

1-in first grade 



Non Eng don 
students 
A B 
dom second 
long lang 



II 
Eng dom 
students 
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A 
dom 
lang 



X 



B • 

second 

lang 




C 2nd yr. p. 7 2.0 



2- in second grade 

3- in third grade 

4- in fourth grade 

5- in fifth grade 

6- in sixth grade 

7- other (specify) 



ZJ.D 



i-(2) 



_ 13.6 IA^_ 
„ IB 

IIA 1 

IIB 



13.7 Ik 

XJ2) IBl2_ 

I^.JU- 

IIB_2 



13.8 Grade level academic achievement (math, science, etc.) in the 
SECOND language is expected: 

1- in the first grade 

2- second grade 

3- third grade 
4.-fourth grade 

5- fifth grele 

6- sixth grade 

7- other (specify) 

1 0- hard fo dererrmne. 

14.0 INTEGRATION OF SECOND LANGUAGE LEADING WITH OTHER LEARNING: 
(mark all that apply) 



13.8 IB . 2 
IIBJO 
hard to tell 



I = N-E 
dom 

students 



II = E 
dom 



U.0 Ij^ / 

n„„. T 



students 



1 - Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents; the second language is not used 
as a medium of instruction for other 
subjects, 

2- Second language learning is both a sep- 
arate subject and also a medium of 
instruction for other subjects. 



13.6 heading readiness is determined by: 

1- test of reading readiness 5^ 

2- informal teacher assessnent X , 



C p.5 



(IT TO 




13.7 Grade level reading is expected: 

1- in first grade X (l) £jl) 13.7 I A,_1^. 

2- in second grade X-(2) X J2) IB_2 

C 2nd yr. p. 7 2.0 3-in third grade II4JU- 

4- in fourth grade _ IIB g 

5- in fifth grade 1 U 

6- in sixth grade t 

7- other (specify) 2 

13.S Grade level academic achievement (math, science, etc.) in the 13»8 IB 2 



SECOND language is expected: IIE L J O 

1- in the first grade hard to teLL , 

2- second grade 

3- third grade 

4- fourth grade 
, 5-fif th grade 

6- sixth grade 

7- other (specify) 
|0-hard fo de-termin*. 

U.O INTSGrJlTIOW OF SECOND LANGUAGE LEADING WITH OTHER LEAKING: U.O I_2^ 
(mark all that apply) II, ^ > J* 

I = JW5 II = E 

dom dom 
students students 

1 - Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents; the second language is not used 

as a medium of instruction for other Jj 
subjects. 

2- Second language learning is both a sep- 
arate subject and also a medium of 

instruction for other subjects. £ — 

3- Second language learning is always in- 
tegrated with the learning cf oourse 
content (such as social studies) or as 

a medium of cognitive development. „ , 

4- Academic content taught in the native 
language is used as the referential 
content of second language learning 
(the same concept taught in the native 
language is taught in the second 

language). X 

5- Different academic content is taught 
in the second language from that which 

is taught in the native language. 

0-not specified 



6-other (specify) 
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15.0 TKEAU-IENT OF CHILD'S LANGUAGE: 1 11 15#0 IA l 

Non 2ng. dom. Eng. dom. " jb" 1 " 



students ^students HA J, 

A -in dom. B 2nd A B 2nd IIB 1 
lang. lang. Sag. lang. 

1- The child's language is respected. 
It is not corrected, rather, all 
of the child's speech is accepted. 
However, the teacher provides a 
model of the standard language 
aiming toward child's eventual 

control of the standard form. 

2- The child's language is corrected** 
the teacher points out errors and 
demonstrates the standard form. 

3- 0ther (specify) 

0- Not specified 

16.0 MATERIALS 

16.1 Reading Materials-I^ppes 

1st vr Reading Materials are: (mark all that apply) 
}? £ j 1 -Linguistically based * 
^ic^um < 1Ierri11 « Miwl Linguistic 

curriculum reader ^ ^ ^ ^ ^ ^ n ^ ^ 

2- Basal readers 

3 - Dialect readers _ 

4- Experience charts (stories 

dictated by children) 

16.2 If some reading material is in 
the child's dialect, indicate how 
long it is used: 

1- Grade 1 16.2 IA*M IL ; 

2- Grade 2 

3~Grade 3 

4-Beyond Grade 3 
0~not specified 

16.3 The following are techniques and materials used for second language learning: 
0-none specified ^ * - & 

1st yr. 1 -pattern drills ~" 
16 Sec. L. 2-dia2og memorization r mm ~ 

Curriculum 3-choral repetition ' 

4-songs Y 

5Jprc-ra:.ned instruction x~ 

6-stories read to children v_ ;T 



mil 



control of the standard form. 

2- The child f s language is corrected- 
the teacher points out errors and 
demonstrates the standard torn* 

3- 0ther (specify) 

0- Not specified 

16.0 MATERIALS 

16.1 Reading Katerials-types 

Reading Materials are: (mark all that apply) 
v! 1 -Linguistically based 

17, Sec. L. (iferrill or Miami Linguistic 
Curriculum readers> IT A, etc.) 16.1 Uj^ 

2- Basal readers mmmmm 

3- Dialect readers 

^.-Experience charts (stories 

dictated by children) _ 

16.2 If some reading material is in 
the child's dialect, indicate how 
long it is used: 

1 - Grade 1 16.2 IAjM 

2- Grade 2 

3- Grade 3 

4- Beyond Grade 3 
0-not specified 

16.3 The following are techniques and materials used 
0-none specified , 

1st yr. 1 -pattern drills X- 

16 Sec, L. 2-dia^og memorization % 

Curriculum 3-choral repetition JL_ 

4- songs JL- 

5- Prc£ra;.r.ied instruction JL-. 

6- stories read to children y 

AUDIO VISUAL AIDES 
^-filno, filr.strips 

8~flannel or magnetic ooaris 
9-realia, graphic displays 

10- re cords, tapes 

11 - listening centers 
12waulti-media approach 

Experiential * 

13- role playing 

14- puppetry 

1 5- experience charts 

16- primary typewriter 

17- learning through direct experience 
with materials e.g. Montessori 

18- activity centers-chosen by child £ 

19- other (specify) , 

Learning outside the classroom: 

20- field trips 

21- suggested TV programs X 

22- other (specify) y 



ILi-L IB 



ior second language learning: 



-JC- 



-X- 



X- 



-X- 
-X- 
-X- 
-X- 
-X- 



-X. 
JL. 



INFORMAL EXCHANGE AKONG ENGLISH SPEAKING PEERS IN A VARIETY OF G41ES, PHYSICAL EDUCATION CLASSES, 
ART JMD MUSIC EXPERIENCES ACCOMPANIED BY ENGLISH. 1 
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16.4 The sources of Hon-English materials and textbooks are: 16« A 3.f2y3i4* 7j9jl0j 
(mark all that apply) ' H 

0- not specified 

1- are written- hy native speakers of that language 
^2-comme* ~ially prepared and published in countries where 

N-E is the native language 

3- developed by the project f s own bilingual staff 

4- developed by the staff of another bilingual project (specify which) 

5- developed in conjenction with project parents 

6- developed by or with members of N-2fT community 

7- are culturally appropriate for N-E culture 
(specify how this is determined) holidays, traditions and customs of N-E country 

8- are cross cultural are developed 

9- commercial3y prepared and published in the U.S. 

10- are translations of U.S. texts _ math 

16 17 11 -are coordinated with materials used in the regular subject 
9 curriculum 

12-other (specify) 

16.5 The specific bilingual/bicultural materials used in the language 16.5 ± 
component are: 

0- not specified 

1 - xerox attached-page and document t \n jx 

17.0 STUDENT GROUPING 

17.1 Student growing; mixed or separated into dominant language 17*1 2t3«4»5«6 
groups: (mark all that apply) 

0- not specified 

Pupils of both linguistic groups are : 

1 - always mixed for all learning 
2~mixed for language leading 

3-mixed for sozae academic subject learning 

4nnixed for non-academic learning? art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 

17.2 Students are grouped for language instruction: 17.2 1A,2A,3A 
(mark all that apply) A-more than £ the time B Less than £ the time 

0- not specified 

1 - total class nr % 

2- small groups (specify size) - - - 

3- individual instruction 



r 



17.3 Criteria for grouping: Students ; 

0-not specified I Non Eng II Eng dom *7l3Sng dom ; 

dom SIT '* Nil IT 1 



1- by age & grade X. 

2- by native language y r 

3- by dominant language x 



speciiy how this is determined; holidays, vraUillons _nd custcus ..-^ ouuiviy 

8- are cross cultural are developed 

9- comaercially prepared and published in the U.S. 

10- are translations of U.S* texts - oath 

11 - are coordinated with materials used in the regular subject 
curriculum 

12- other (specify) 

16.5 The specific bilingual/bi cultural materials used in the language 16.5 1 
component are: 
0-not specified 

Vxerox attached-page and document t 17 q^ , j f g 
17.0 STUDENT GROUPING 



some' 
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17.1 Student grouping; mixed or separated into dominant language 17.1 2,3.4.5.6 
groups: (nark all that apply) 

0- not specified 

Pupils of both linguistic groups are : 

1 - always mixed for all learning 

2- mixed for language learning 

3- mixed for some academic subject learning 

4- mixed for non-academic learning? art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 

17.2 Students are grouped for language instruction: 17.2 1A,2A,3A 
(mark all that apply) A-saore than £ the time D Less than the time 

0- not specified 

1 - total class X 

2- small groups (specify size) 



3-individual instruction 



17.3 Criteria for grouping: Students 

0- not specified I Non Eng II Eng dom ^lEng dom 

dom an '* NE2IT . 

1- by age & grade X. . , ,X 

2- by native language x t m 

3- by dominant language . ,X .. , 

4- by language proficiency 

(ex. level of reading skill) 

n.a. not applicable 

(no E.dou/lIErfT) JV£ JLSU 

18.0 TUTORING 

/ 

li8.1 Student Tutoring is: (mark all that apply) 18.1 l*2 f j 3 yk 

no-not mentioned 
0-type if: not specified 

Vinter-ethnic( N - arr student tutors EOT students) because they're bilingual 

2- intra-ethnic (H-EMT student tutors N-31T) 

3- done by older children (cross age) 

4- done by peers (same age) 

5- other (specify) _________ 

18%2 Paraprofessionals or aides give tutoring or instruction as follows: 

0- area not specified 18.2 1.2. 3 f A 

1 - inter-ethnic (N-E-IT aide tutors SIT student) -bilingual 

2- in the acqusition of native language s!:ills 

3- in the acqusition of second language skills 

4- in other academic subjects 



/ 



18.3 Parent tutoring: (nark all that apply) 
no-not mentioned 

0- type not specified 

1 - inter-ethnic parent tutoring is i-.sed 

2- intra-ethnic parent tutoring is used 

Parents are trained to become tutors Tor their children: 
3~in the hoiae by a home-visiting teacher 

4- in an adult education component 

5- in school through observation and guidance of teacher 

6- as parent volunteers who tutor during the school day 

7- materials are nrovided for use in home by parents 
8~other (specify) 

19.0 CbitniCULUK MITEKBS 
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19.0 2^^5 ,6,7,8, 
lO 



The, ptated curriculum pattern of the bilingual project : 
1 -Except for inclusion of N-EMT instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (marlc all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or modular scheduling 

4- small group instruction 
I 19 5-individualized learning 

6- open classroom 

7- guided discovery and inquiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children encounter in the home, community 
and throitgh mass media i.e. TV, describe below: 
A« the H-200 lessons are planned so that students can cook, buy from grocery stores and feel, 
taste, smell around their community. Visits are made to Police Station, Fire Station, snow 
trips, etc* iUso, we use Sesame Street and Electric Co. Hour every day* 



20.0 COGNITIVE DEVELGPiEHT C p. 1-15 Bilingual Curriculum Report 



eric 



* 20.1 Cognitive development in early childhood grades is fostered through: 

0- raethod not mentioned 20.1 1,2,3,4,5 

1 - structured envirionment rich with materials child can manipulate 
I Carrie. order, compare, match for perceptual-motor development 

Sec. L 16 2-non-verbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation, 
counting, addition, subtraction 

3- labeling and discussion of concepts related to time, space, distance, 
position 

4- labeling and grouping actual objects to learn classification; 
yrou.ping objects with common attributes and labeling their 



19.0 CURRICULUM PATTYS 19. 0 2- ,3,4.5 .6.7.8. 

The stated txa^nt^ pot.^ ~f t hr bilingual wpJ gct: 

1 -Except for inclusion of M-EMT instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other notifications whithin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (marl: all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or modular scheduling 

4- small group instruction 
I 19 5-individualized learning 

6- open classroom 

7 - guided discovery and inquiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children encounter in the home, community 
and through mass media i.e. TV, describe below: 
A« the H-200 lessons are planned so that students can cook, buy from grocery stores and feel, 
taste, smell around their community. Visits are made to Police Station, Fire Station, snow 
trips, etc. .Also, ire use Sesame Street and Electric Co. Hour everv day. 



20.0 COGNITIVE DEVELOP! iENT C p. 1-15 Bilingual Curriculum Report 

* 20.1 Cognitive development in early childhood grades is fostered through: 

0-method not mentioned 20 1 1*2,3,4. 5 

t n, • 1 - st ™ ctu *ed environment rich with materials child can manipulate' 
I Curric. order, compare, match for perceptual-motor development 
Sec. L 16 2-non-verbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation, 
counting, addition, subtraction 

3-labeling and discussion of concepts r lated to time, space, distance, 
position ' * 

^-labeling and grouping actual objects to learn classification; 
grouping objects with common attributes and labeling their 
attributes (i.e. colors, sizes) 

5- direct experience of processes of science through discovery, using 

V^l S rT T t\ te ^ by child with teacher's 

/ i^f"™ 50 rat ^ cr th: # t-r.chcr demonstration. 

6- direct experience of math through discovery rather than instruction 

7- other (specify or xerox) p. no. and document: 



20.2 Cognitive development in later grades (grade 4 and above) 

r in en °^ethod not mentioned ' s —'.-Att-4th- grade 

o x/-ju 1-specify or xerox p. no. and document Language Arts Reading 
n.a.-no grade U or later grades 

*20.1 Continued experiences from 20.1 adapted to individual child's needs and level 
of achievement. 
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. 21 .0 SaJ r ,ESTgai 21 .0 1 .2.3.A f S f >,7, 

!§,10,12,14 

Stated aot ho^s of prefect , ff<^j?PffljLJ^> i Pj£^ < ,J& increase sclf-estcpm: 
no-self -estocr;- nco mentioned as an objective " 
0-self-esteea is an objective but methods uot specified 
Teacher encourages pupil to verbally express his feelings: 

1 - through role-playing 

2- puppetry 

3- languagc-e:rperience nppx-ocich: students dictate stories from 
their own experience 

4- teacher accepts, aclinovledges ideas and feelings 

5- teacher encourages non-verbal expression of child's feelings 
through painting, music, dancing 

6- teacher pi*ovides experiences in vhich the various ways that 
I p. 19 children act are accepted by the teacher r their actions are 
Sec! 1-1 Eval discussed and the children are encouraged not to make fun of 

"different" ways 

7- teacher provides experiences leading to conpetency and 
success 

8- teacher provides experiences whore occasional failure is 
acknowledged as part of everyone^ experience; second 
attempts *re encouraged 

9- other (specif?} (xuro:: or *uinn&rice) document page # 

Teacher provides experiences in pupil self -direction and acceptance of 
responsibility, such &s? 

10- pupils act tutors for other pupils 

11- puils have some option? in choice of curriculum 

12- pupils choose activities fron a variety of interest centers 
13~*lder pui3s participate in curriculm planning and/or 

Aevelopnont 

14- pupilj? write a bilingual newspaper for dissemination to the 
calamity 

15- ether (specify) 

22.0 LEAilNIKG STRATEGIES 22.0. 

1-The project mentions the- following specific learning strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page no. 

Example; Havajo children resist participation in an authoritarian, 
tra&itjonel c?.assroon. «n open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in reus, has been found more effective. 

0-none Mi&tioAKl 

check on Project Handbook on Curriculum guide p. 25 



23.0 BICULTLOAL 'J^OiJEET 



5- teacher encourages non-verbal expression of child 1 s feelings 
through painting, music, dancing 

6- teacher provides experiences in which the various ways that 

j iq children act are accepted by the teacher; their actions are 

i p „ discussed and the children are encouraged not to make fun of 

Sec. 14. Eval. „ , . M .„ 

"different" ways 

7- teacher provides experiences leading to competency and 
success 

S-teacher provides experiences where occasional failure is 
acknowledged as part of everyone's experience; second 
attempts -J.re encouraged 

9- of 3r {specify} (xerox or summarise) document page # 

Teacher provides experiences in pupil self-direction and acceptance of 
responsibility, such as: 

10- pupils act hs tutors for other pupils 

11 - pulls have some option? in choice of curriculum 

12- pupils choose activities from a variety of interest centers 
',3~cider pui3s participate in curriculum planning and/or 

development 

14- P^oilit OTite a "bilingual newspaper for dissemination to the 
co&r-iunity 

1 5- cther (specify) 

22.0 LEARNING STRATEGIES 22*0. 

1-The project mentions the followjig specific j caning strategics 
as important for reaching a pr^ticniLar ethno-linguistic groi^>; 
(specify or xerox) Document and Page no. 

Example*: Havajo children resist participation in an authoritarian, 
traditional classroom. *n opei) classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activates, move about freely or sit in a circle or 
horseshoe rather than sit in reus, has been found more effective. 

0-none ioer.tiontsd 

check on Project Handbook on Curriculum guide p. 25 



23.0 BICULTU.Vi SSIKSEEf 

23.1 This program is: 23. 1_ llAthfi 

1 - bilingual alone 

2- bilingual and bi cultural 

3- bilingual and multicultural 

q p o 0-not specified as to which of the above 

4- an ethnic studies program is included in the bilingual program 

5- art, posters, roalia crafts of both cultures are exhibited in 
the classroom 



6- language and cultural content are integrated 

7- other Tsnecify) 
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*23#2 Cross-cultural awareness: 

If project mentions specific values or nodes of behavior of 

C 9 N-SIT culture, please surprize below: (or attach xerox) 

found in document .Ere^schoo] > P a 2 c .9 

0-not mentioned 

Pre-school — "The children experience difficulty in identifying with the other children and 
adults in the school situation* The families of these children are quite isolated within the 
community and so the children experience an impoverishment of experiences in either cultural 
comimanity. Family units, for the most part, are strong and the children well cared for. 
Parents express concern about their children but are experiencing the sane kinds of language 
and comniur ication problems as their children." 

23*3 1-if project mentions efforts to decrease ethnocentrisr in 23 • 3 i 

either or both groups, describe below: (or xerox-docu ant page/#) 
0-none mentioned 

Busing 



23 • A In the bi cultural conpenent Icnowledge of the N-3IT culture 
involves (mar:: all that apply) 

0- no bicultural component mentioned 

1 - Humanistic aspects of culture: ideals and values, literature 
(oral or written), achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of the past — contributions to art 
and science 

3- , Deep l culture: family patterns and contemporary way of life. 
^-Itemization of surface aspects of a country — geography, dates 

of holidays etc. 

5- A specific culture only e.g. one Indian trice 

6- Various cultures of sane ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third culture different fron NSiT or HIT 
S-Other (specify) 



23*5 American culture i* defined: 

0- nct specified 

1- narrovly* primarily Anglo-Saxon orientation 

2- broadly: ethnic pluralism of America — multicultural 
contributions of various ethnic groups discussed 

3- other(indicate document and page number for xerox) or 
elaborate in your own words' 



23. 5_ 



ERIC 



2U.0 COi£ilii:ir/ CaffOK'SMT 

24*1 Bilingual libraries are provided for: 



24.1 — IjZjZ— 



23.3 1-if project mentions efforts to decrease etlinocentrism in 23.3 
either or both groups, describe below: (or xerox-document page/#) 
0-none mentioned 



Busing 



23.4 In the bicultural conpenent !aiowledge of the H-Z2iT culture 23.4 
involves (oar:: all that apply) 

0- no bicultural component mentioned 

1 - Humanistic aspects of culture: ideals and values, literature 
(oral or written), achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of the past — contributions to art 
and science 

3- 'Deep 1 culture: family patterns and contemporary way of life. 

4- Itemization of surface aspects of a countiy— -geography, dates 
of holidays etc. 

5- A specific culture only e.g. one Indian trice 

6- Various cultures of sane ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third culture different froa NSiT or HIT 

8- 0ther (specify) 



23.5 American culture is defined: 23.5 

0- not specified 

1 - narrowly: primarily Anglo-Saxon orientation 

2- broadly: ethnic pluralism of Auier i ca — mul ti cul tural 
contributions of various ethnic groups discussed 

3- other(indicate document and page number for xerox) or 
elaborate in your own words 



24.0 COISIUiinY CCSIPOiST 

24-1 Bilingual libraries are provided for: 24.1 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-bilingual library not mentioned 

24-2 An ethnic studies library is provided for: 24.2 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-ethnic studies library not mentioned 
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24.3 Provision is made by the school for informing the parents 24.3 3j4»5 

and community about the program through: (Mar!: all that apply) c ),ll 

0-aaethod not specified 

no-no provision for informing community 

1 ■ bilingual newsletter 

2». monolingual newsletter 

3* aws sent to mass media. 

4-if articles included with project, check 4 
■w 5-bilingual fliers sent home 

6- formal meetings 

7- infornal meetings open to entire community 
> 8-meetings conducted in both languages 

9- home visits 

10- other (specify) 

11- project director personally involved in program 
dissemination, specify how 



24.4 Community involvement in the formulation of school policies 

and programs is sought through: 24. 4 3,6,8 

0-type not specified 
CSval. jo-not sought 

Sec. M. 1 -existing community groups working with program 
p^c * 2-bilingual questionnaires 

3- coiaiaunity-school staff committees 

4- community advisory groups 

5- formal meetins open to the entire community 

6- informal meetings with community groups 

7 - other (specify) 

C p 14 8-project director personally seeks involvement of community 

in program, specify how j p#7 Bilingual Education Cooitlinator attending 
meetings of the Community Advisory Committee 



24«5 The school keeps informed about community interests, events and 

problems through: 24.5 
no-no mention of school seeking to be informed about community 

1 - meetings open to the entire community conducted in b#*k Spanish 
C p. 15 i i ftHguagoo 

2- conmunity representatives to the school 

3- bilingual questionnaire sent to the home 

4- home visits by school personnel coordinator 

5- other (specify) 
0-method not specified 



24.6 
C p.14 



The school is open to the community through: 
0-not mentioned 

no-school is not open to community for community use 



6-Keetings conducted in both languages 

9- home visits 

10- other (specify) 

11 - project director personally involved in program 
dissemination, specify how 



24.4 Community involvement in the formulation of school policies 

and programs is sought through: 24.4 . 3j6,8 

0-type not specified 
CM. jo-not sought 

Sec M 1 -wasting community groups working with program 
r - 2-bilingual questionnaires 

3- community-school staff committees 

4- community advisory groups 

5- fonnal meetins open to the entire community 

6- infonnal meetings with community groups 

7- other (specify) 

G p.14. 8-project director personally seeks involvement of community 

in program, specify how j p#7 Bilingual Education Coordinator attending 
meetings of the Community Advisory Committee 



24.. 5 The school keeps informed about community interests, events and 

problems through: Z^*5 1»4 

no-no mention of school seeking to be informed about community 

1 - meetings open to the entire community conducted in be*k Spanish 
C p.15 . ieaguag ee 

2- conmunity representatives to the school 

3- bilingual questionnaire sent to the home 

4- home visits by school personnel coordinator 

5- other (specify) 
0-method not specified 
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24«6 The school is open to the community through: 24,6 9 9 

0- not mentioned 

C p. 14 no-school is not open to community for community use 

1 - opening school facilities to the community at large for use 
after school hours and on weekends 

2- providing adult education courses 

3- other (specify) scheduled meetings with parents and others in the community 



25.0 IMPACT EVALUATION 

25-1 Project mentions description or dissemination of the bilingual 

program through: 25 12 3 6 
1 -newspaper articles ' *" J 

° P#9 ?"^ di ° pr °S ralns Yuba County Welfare Dept. 

3- TV programs for Pre - S chool 

4- video-tapes 

5- films 

6*-visitors to observe the program 



r page 20 

-25.2 Project's impact: ^endun-p.4 25.2 *» 2 »3 

1- Projeet mentions that other classes in the school, but 
not in the program have picked up methods or material from 
the bilingual program 

2- Project mentions other schools in the local educational system 
have started bilingual programs 

3- Pro^ect mentions that a University has instituted teacher 
training courses in bilingual education to meet staff devel- 
opment needs 

26.0 HOLE OF EVALUATOR 



26.1 Evaluator has field tested, on a group of children vho are of 
the same language, culture and grade levels as the children in 

the bilingual program: 26.1 l r 2 f 3 f A 

0- not mentioned 

1 - published measures 

2- staff developed measures 

3- staff translations of published measures 

4- staff adaptations of published measures 

26.2 Evaluator has personally observed students in the program: 26.2 3 

0-not mentioned 
no-never 

Introduction 1-once or twice during the year 
Final Report 2-more than twice 
Audit 3-regularly 

4-other (specify) 

26.3 Evaluator has met with teachers: 26.3 3 

0-not mentioned 
no-never 

Final Report -|_ 0 nce or twice during year 
Audit 2-more than twice 

3- regularly 

4- other (specify) 



27.0 EVALUATI01I PROCEDURE 



27.1 0-riot specified 27.1 1 

^ ™ 1-A comparison group has been chosen 

Sec. M 2-A comparison group will be chosen 

27.2 0-not specified (mar!: all that apply) 27.2 1,3,5,7 
1-Pre-tests have been given to project group or sample 

Final Report 11 will be " 11 

3- Post- tests iiave been given to project group or sample 

4- " will be 11 » 

5- Pre-tests have been given to comparison group 
'* 6- ,! will be » " 

7- Post-tests have been given to comparison group 

8- " will be 11 » 



OEG-0-4-U00-75-4159 (280) 



J^J 00 * f 1\ K«7svillo, California sent thin questionnaire batkttf^tk!*? ' 
^tentMal^ Sch**, miction as the onTtn* SflX- VE**. 

QUESTIONNAIRE 

PARENT ATTITUDE TOWARD BILINGUAL EDUCATION 

ACTITUD DE LOS PADRES ACERCA DE LA INSTRUCTION BILINGUE 



Please mark one response for each of the following statements. 
Mfirquese una respuesta para cada frase siguiente. 



1. I feel that my child is getting 

Mi hijo(a) est£ recibiendo 

a. a very good education. 

muy buena instrucci6n. 

fc. a good education. 

buena instrucci6n. 

c. a poor education. 

instrucci6n inferior. 

d. a very poor education. 

instrucci6n muy inferior. 



2. In the past my child usually has received 

Anteriormente mi hijo(a) recibla 

(Do not ansver if this is your child's first year in school.) 

INo se conteste si es el primer aiio de su hijo(a) en la escuela.) ■ 

&• a very good education. 

muy buena instrucci6n. 

b. a good education. 

buena instrucci6n. 

c. a poor education. 

instrucci6n inferior. 

d. a very poor' education. 

instrucci6n muy inferior. 
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QUESTIONNAIRE 
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3. I believe my child will continue to get 

Creo que mi hijo(a) continuarS recibiendo 

• &• a very good education. 

muy buena instrucci6n. 

_ m _ mm b. a good education. 

buena instruccion. 

c. a poor education. 

instrucci6n inferior. 

<i. a very poor education. 

instrucci6n muy inferior. 



1*. My child is learning 

Mi hijo(a) estS aprendiendo 

a. many things about his heritage and culture. 

mucho acerca de su herencia y cultura. 

b. some things about his heritage and culture. 

algo acerca de su herencia y cultura. 

. c. nothing about his heritage and culture. 

nada acerca de su herencia y cultura. 



5. School seems to be making my child 

La escusla parece influir en mi hijo(a) a ser 



. a. very friendly with children from other cultural backgrounds, 
muy amigable con ninos de otras culturas. 

b. friendly with children from other cultural backgrounds, 
amigable con ninos de otras culturas. 

c. the same in his friendliness toward children from other 
cultural backgrounds. 

lo mismo en su amistad con nifios de otras culturas. 

d. unfriendly with children from 'other cultural backgrounds, 
poco amigable con nifios de otras culturas. 

e. very unfriendly with children from other cultural backgrounds, 
no amigable con ninos de otras culturas. : 
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6. It seems as thougi my chiles teacher is 

Parece que la maestra de mi hijo(a) estS (es) 

a, very eager to talk to parents, 

muy deseosa de platicar con los padres, 

b « eager to talk to parents, 

deseosa de platicar con los padres, 

c indifferent about talking to parents, 

indiferente a platicar con los padres. 

d « reluctant to talk to parents, 

renuente a platicar con los padres, 

e. very reluctant to talk to parents, 

muy renuente a platicar con los padres. 



7. I visit school . ♦ . 
Visito la escuela 



8, I am . 
Estoy 



, a. 7 or more times a year. 
7 o mas veces al ano, 

b. 5-6 times a year. 
5 o 6 veces al afio, 

c* 3- 1 * times a year. 
3 o 1* veces al ano, 

<!• 1-2 times a year. 

una o dos veces al ano. 



a. veiy interested to hear about what is going on in school 
muy interesado en saber lo que pasa en la escuela. 

b. somewhat interested, 
algo int ores ado. 

c. not interested, 
des interesado. 
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9* I feel that I am told 

Cfeo que me dicen 

a* everything I want to know about my child f s schooling, 

todo lo que deseo saber de la instrucci6n de mi hijo(a)* 

b* almost everything I want to know* 
casi todo lo que deseo saber* 

c. very little of what I want to know* 

nnjy poco de lo que deseo saber* 

d* nothing cf what I want to know* 

nada de lo que deseo saber* 



10* Parents should be included 

Se debe incluir a los padros 

a* much more in educational decision making* 

mucho mas en la formulaci6n de decisiones educativas* 

b* more in educational decision making* 

m£s en la formulaci6n de' decisiones educativas* 

c about as much as they are now included in educational decision 

making* 

como ahora se incluyen en la formulaci6n de decisiones educativas. 

d* less in educational decision making* 

menos en la formulaci6n de decisiones educativas* 

e* much less in educational decision making* 

mucho menos en la formulaci6n de decisiones educativas. 

11* School seems to be 

La escuela parece 

a - helping my child like himself more than before. 

ayudar a mi hijo(a) a estimarse a sf mismo mas que antes* 

t b* making no difference in my child f s attitude toward himself* 

% , causar ningtin cambio en la acti'tud de mi hijo(a) hacia sf mismo* 

c - making my child like himself less than before* • ' .. 

hacer a mi hijo(a) a estimarse a s£ mismo menos que antes. 
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12. Vty child seems to be 
Mi hijo(a) est* (es) 



. a. very happy i n school. 

muy content o en la escuela. 

B b. happy in school* 

contento en la escuela. 

, c. indifferent about school. 

indiferehte acerca de la escuela* 

, d. unhappy in school. 

descontento en la escuela. 

e. very unhappy in school. 

miqr descontento en la escuela. 



13 * •SsS?«£/ w *^™?^ what the sch001 is trying t0 do for y Qur child ? 

•iCuSnto sabe usted de lo que la escuela estS tratando de hacer por su hijo(a)? 



a. quite veil. 

mucho . 

b. a little. 

poco. 

c. not at all. 

nada. 

vo^7be h ^ d ^ SPeaking, reading ' *** Writing the - ^ lish *» d S P^ languages 
Para mi nino, el poder hablar, leer y escribir inglSs y espafiol serfa 

a * a great advantage." 

una ventaja" enorme. 

b. an advantage, 
una ventaja. 

c. no advantage. 

ninguna ventaja. 4 ; 

d. a great disadvantage. * 

^ una desventaja enorme. • j*^ 

* 
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15. The ability to understand, speak, read, and write more than one language 
makes ♦ • • • • 

La habilidad para comprender, hablar, leer y escribir mfis de una lengua 

a. a good Job with a high salary easier to get, 

le facilita a uno conseguir tan buen empleo con buen sueldo. 

b. no difference in Job or salary. 

no ayuda a uno a conseguir un empleo con buen sueldo. 

c. a good Job with a high salary harder to get. 

le dificulta a uno mas conseguir un buen empleo y buen sueldo. 



LAS CRUCES PUBLIC SCHOOLS 



Child: 



Fanily:. 



Address: 



HARYSVXLU3 JOINT UlIiriBD SCilOOL DISTRICT 
Bilingual Education Program 
REPOK? QV BOSS VISIT 



Hou lone at this address?_ 



Child 1 s Birthdnte: 



School: 



Bate: 



Telephone:^ 



Originally From:_ 



Previous Hone: 



Child f s Birthplaces 



Grade 



Teacher 



Language used in horac 



Father 



Kother 



(O 



Grandparent. 



Ocupation of parents: 
Resident t m , , 
Father 



Kother 



Education of parents: 
Father 



i 

Approval of Bilingual Program: 
Reasons : fc 



Percent of tine 



Percent of time 



Percent of time 



Migrant : 
Business Address:^ 

Business Address i m 
Mother 



Yes 



Hoie Visit cade by: Length of Vi3it:^ 



Section J (cont'd) . 

Teaching the Bilingual Child 

The course, Teaching th e Bilingual Jhild . vill explore the 

llt^ 0 ^ 1 ^? 1 ?*' it5 effect ^teiiectual growth, tnd 

its relationsnip to language development. The iaoact of bilingual 
experiences upon personality, motivation and achievement will be 
discussed. Implications for curriculum at the primary and 
secondary levels of instruction will be examined. 

Methods 

w* ™! ?o U ^ Se ^ m * e P resent ed by lectures, discussions, read- 
ings and assigned projects. 

Schedule 

First week 

.1. Bilingualism defined 

2. Varied views on bilingualism - 

the teacher, the psychologist, the neurologist , 
the learning theorist 

3. A review of research on bilingualism 

4. Sources of conflicts and confusions for bilingual 
learners ° 

Second week 

1. Bilingualism and intellectual growth 

2. Experience and dual language learning 

3. Relationship between language and thought 

4. Learning theories and bilingualism 

Third week 

1. Language and affect 

• 2. Language and cultural influences 

3. Motivation and achievement through the use 
• of native language 

4. .Language and self-esteem 

Fourth week 

1. Using the language of the learner in the 
instructional program 

2. Achievement through masteiy of both languages 

3. Interference - the central problem of the 
bilingual learner • 

4. An experimental bicultural bilingual curriculum 



. Section J (cont'd) 

Teaching Ksodin* to Sor.nlah-opecklnff Puails 

. 3?eacMn^ Leading to Sy .nish-fnoi.ktQP: Puoiis will define the 
nature Ox the reading process in the vernacular and in second 
lansua 5 o learning. Materials and techniques for oresentin<' 
ecund-syabol correspondences in Spanish and for the introduction 
^tJ? ~ en ?}° e 0i * re& * ili 3 sidLlls in the native language will be 
■ given, xez&ias approaches to the second lanjuaje, English, will 
be suggested and reading problem will be noted ii both the 
prinary and secondary classrooms. 

Methods 

<*™*se will be presented by means of lectures, demon- 
strations, discussions, readings and assigned projects. 

Schedule 

Plrst week 

" leading in the Vernacular 
The reading process 
The developmental nature of reading 
Pre-reading background 

Listening 

Perception 

Experience 

Or al language 

Second veek 

Introducing Heading - Approaches 

Eelationship between speech and print 
Sound syxaboi correspondences 
Sk i l ls development 

word recognition 

word analysis 

Third week 

leading for Meaning 
Conprehension sicilla 
Vocabulary expansion 

Activities for the practice and maintenance 
. of skills 

Beading in subject areas » : 
Fourth reek . 

literacy in Two Languages ; " 

Evaluation of pupil Dro^reso i 
Transfer of reading skills to English 
Interference - sounds and syubols 
. Criteria for natoriale and techniques 
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RATIONALE FOR A BILINGUAL APPROACH 

Any experimental curriculum must grow out of logic and reason 
based upon theoretical and practical consideration of the naturT 
of learners, the learning tasks, the education of teachers, the 
school community and a multitude of other variables. The decision 

£rlKr«?¥ y - the ? PanlSh langUage back ^ound anl the cultural 
thS !R of Mexican-American pupils proceeds from a conviction 

cfnL ^i n f V6 n rbal WOrld; that these verbal demands in- 

clude oral and written language; and that failure to control the 
language of the school reduces the amount of knowledge anJ infor- 
mation available to pupils. This viewpoint places gfeat emphasis 
upon the communication skills of listening, IpeakingT reading 
and writing in the native language of the learner. S His own S 
tK^SSn? 3 ™ 1 * 68 the + foundation for literacy; his encounters with 
mLIZ+Z I environment are mediated by his native speech; his - 
t£SS£%ST ac ^ v * d > clarified, labeled, stored and recalled 
oiS^L ^ U !- + ° f 4 S P ersonal system of language symbols. His 

l? f •- 4SS ^ and self - worth are enhanced by the acceptance 
and valuing dT^ is language and culture. 

»<, a }t appears very reasonable to offer the following statements 
as a logical frameworic to support a curriculum design whose 
essentialfeature is the use of the minils^ native language, Spa nish. 

1. The learning of one's mother tongue takes place in the 
intimacy of one's family and carries with it memories, 
reelings and emotions which become part of the self. 

2. Acceptance and valuing of the pupils' native language 
family* 63 elings of acceptance and valuing of self and 

3. Human beings learn to listen and to speak before they 
learn to read and to write. Thus, the natural order 
of language learning is listening, speaking, reading 
and writing. & 

4. There is an important relationship between oral language 
and its written form for print depends for its existence 
upon the prior existence of speech. 

5 * ^o? ake ! S6nS ! t0 read ' first the language' which has been 
mastered in its oral form. 

"6. Learning to read and to write in Spanish makes full use 
of the mastery of sound and structure of the native 
language which Spanish speakers possess. The introduction 

f0rm ° f a Second language, English, demands 
unrealistically, responses to a sound and structure not 
sufficiently controlled in its oral form. 
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7. Use and refinement of one's native language opens up the 
content areas of mathematics, science, literature and 
all other facets of the curriculum which demand the 
processing of information presented through print. 

8. A broad base of oral language should support any writing 
. system to he learned if both oral and written language 

proficiency are the goals. 

^9. There are many possibilities for positive transfer later 
to the reading of English after literacy is achieved in 
Spanish. These transfer elements stem from the commonalities 
in the reading process as well as the attitudes of learners 
who have been successful and who know they are literate. 

10. In today's world, there is a tremendous need to encourage 
literacy and language proficiency in many idioms. Many 
of the future linguists of the nation may be found among 
this Mexican-American segment of the school* population. 



15, 



Section L « 

Objectives for the Proposed Experimental Curriculum in 
Bilingual Education 

There are six objectives of the proposed program. These 
may be stated as follows: 

1. To provide expanded encounters with the environment 
so that concepts may be acquired and clarified. 

2. To extend and refine the oral production of the 
native speech of the pupils. 

3. To develop literacy in the native language of the 
learner. 

4. To present the sounds and structures of English for 
second language acquisition in its spoken form. 

5. To offer literacy in the second language commensurate 
• with mastery of oral English. 

6. To support achievement in the content areas of arithmetic, 
science and soGial sciences through use of the native 
language to mediate meaning. 

In addition to these objectives, other goals of the proposed 
program may be stated as these: 

1. To enhance the pupils 1 self-esteem through the provision 
of success experiences. 

2. To nurture a sense of pride in the pupils 1 language, 
heritage and culture through the inclusion of Spanish 
in the curriculum. 

3. To prevent discouragement, failure and dropouts among 
pupils who have often felt alienated in the traditional « 
curriculum. 

4. % To insure achievement in the subject areas sufficient to 

prevent educational retardation while pupils are gaining 
control of the oral and written forms of the language of 
the curriculum- offered in English; 

» 5. To create opportunities for developing trjiiy literate, 
functional balanced bilingual citizens. 

•)'- 

I-;. 
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CURRICULUM 

The proposed experimental program will consist of six components 
especially designed to meet the six educational objectives previously 
stated. These components are the following: 

1. Expanded experiences with the environment so that concepts 
may be acquired and clarified through 

(a) field trips, excursions, visitors (zoo, circus, bakery, 
supermarket, dairy, nature walks, trip to the city, fire 
department, post office, airport) 

(b) filmstrips, motion pictures, pictures, realia (materials 
• will be pictorial with music accompaniment or substitute 

narration in Spanish) . 

2. Improvement and extension of the native language, Spanish, 
so that the mother tongue may be refined through 

(a) one hundred oral lessons in Spanish based upon the Ann 
Arbor, Michigan materials prepared by the Foreign 
Language Innovative Curriculum Series Committee (lessons 
consist of dialogues, games, jingles, rhymes, stories 
and other language activities especially designed to 
improve the speech patterns of Spanish-speaking pupils) 

(b) stories, conversation, poetry provided by the teacher 
aide and/or teacher if she is a native speaker. 

3. Literacy in Spanish so that pupils may make use of printed 
materials in their native language through 

(a) reading readiness activities in Spanish 

(b) sound-symbol correspondence lessons 

(c) skill development in using structure and context 
clues in reading 

(d) reading vocabulary development and enrichment 

(e) comprehension skills and study skills (materials will 
include those developed by Eleanor Thonis-, adaptation in 
Spanish of suitable existing materials, modification of 
language experience approach of Van Allen, individualized r< 
reading using trade and library books in Spanish.) 

4. Proficiency in oral English will stress listening comprehension 
and speaking fluency through 

(a) the use of the expanded H200 materials developed at ' 
U.C.L.A. consisting of records, tapes, lesson plans 
and teaching manual 

(b) the use of listening posts, tape recorder, records, 
storytelling and other oral English activities in 
which the native speaker of English serves as the 
model 
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(c) the informal exchange among English speaking peers 
in a variety of games, physical education classes, 
art and music experiences accompanied by English. 

5. Literacy in English commensurate with the language 
strengths and development of the learners through many approaches 
to reading 

(a) Miami Linguistic Readers 

CbJ Van Allen Language Experiences 

(c) Sullivan Associates Programmed Readers' 

(d) Holt Rinehart Winston Kinder" Owls Series 

(e) Library Books 

(f) Phonic Games 

•(g) Copying and Writing Activities 
(h) Dolch Sight List Vocabulary 
Ci) Picture Dictionaries 
(j) Individualized Reading 

6. -Achievement in the subject matter areas of arithmetic, 
science, social science and other content specialities as appropri- 
ate through 1 

(a) manipulative materials for developing quantitative 
concepts 

(b) Holt, Rinehart Winston Ejercicios, Levels I and. II 
(new math in Spanish) 

(c) adaptations in Spanish of existing materials at 
suitable levels, particulary problem solving activities 
following instructions to reach a solution 

(d) practice in the appropriate computational skills 

(e) science concepts developed through many media and 
explained in Spanish—weather, time, insects, seasons, 
rockets and other science activities presented by 

(1) demonstrations 

(2) charts 

(3) films, filmstrips 

(4) discussion 

(5) exploration 

(f) health and safety practices presented pictorially 
and verbally in Spanish including 

(1) dental health (5) personal habits 

(2) foods (6) traffic safety 

(3) fatigue and rest (7) playground rules 

(4) grooming (8) bus routine 

(g) social science concepts covering the family, neighbor- 
hood, community, services, people who provide services 
through 

(1) oral discussion (4) bulletin boards 

(2) charts (5) pictures 

(3) displays (6) visitors and visits 

as appropriate 
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(h) art, music and literature activities as appropriate 
including 

(1) a variety of art media 

(2) records, piano, dance, guitar, tape recorder 

(3) poetry, stories, folk and fairy tales, 
books (Folk Tales of Mexico) 



